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Through the pandemic period, the nature of delivery of programmes for the Higher

la6aa0edi Ediieeteed EOOOAEAGEDT jIIEEC Ediieé®ed 0abd 06¢ié#aaidiu aéo
programmes were adapted for delivery in an online format. Unsurprisingly, this

disruption became the focal point of many discussions within meetings of HECA's

Academic Quality Enhancement Forum (HAQEF) as we shared experience and

sought to support each other through emerging issues in the implementation and

management of quality assurance.

During many of these discussions, paramount importance was placed on having

policies and procedures in place to ensure quality standards, opportunities for

enhancement and equality of opportunity for students were maintained across both

face-to-face delivery and online delivery. We additionally discussed the challenge of

inconsistent understandings and application of mitigations for challenges in respect

of blended and online learning. Consequently, we sought and received funding,

under the National Forum for the Enhancement of Teaching and Learning in Higher

Education’'s Network and Discipline fund, to conduct a project that aimed to produce

useful insights and resources into the application of quality assurance of blended and

diiéiee imadiéie A40xd 01 IIEE Ediieeéae 1elde00 swlfimdéxiaxed Uéax O
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support providers in their navigation of quality assurance in the blended and online

world.

A number of ‘thank yous’ are needed in respect of this project. Thank you to the
National Forum for both funding the project, and for their continuous championing of
enhancement projects that encourage us all to engage in, and share our experiences
of, good practice in higher education. Additional thanks are owed to Quality and
guidelines and further facilitating spaces that contribute to enhancement in the
sector also.

I would like to thank all HAQEF members, current and former, for their valuable
contributions to this work, to the HECA Board for allowing HAQEF the autonomy to
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without whom this work simply would not happen. Finally, thank you to Tony Murphy

and Tiernan O Sullivan who led the research element of this project and curated their
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and online learning.

Le gach dea-ghui,

Uusse O, Eéadiséi
Chair, HAQEF (November 2019- February 2022)






Introduction

The National Forum’'s 2020 Network and Discipline Fund was launched in November 2020 and
c0ab606aed i Uéadbaed Udiodedio 60 Eolioil Eéaiiaeieaed DOO d+a
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and learning in higher education, including those that have come to light through the sudden
move to online/remote teaching and learning.

HAQEF (The HECA Quality Enhancement Forur@uality Assurance in HECA Colleges During the COVID-19 Pandemic 8
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CORE AREAS

Governance
and Management
of Quality

Overview of Area

QA in relation to governance
interrogates whether the
governance structure is suitable
for the college, and whether the
processes in place are working
well to deliver the outcomes to
which the college is committed.

Core areas where college
governance for evaluation

are its ability to ensure that

the decision-making upholds
academic standards and
prioritises the interests of
learners, and whether the college
adequately addresses risks to

its ability to provide education
programmes to the standards to
which it is committed. The review
of governance also involves
reviewing whether internal

and external evaluation of QA
leads to progressive change and
improvement.

Many respondents reported adapting existing resources, roles and
processes in order to apply to a wider range of programmes. They reported
that an initial consideration was how best to adapt the resources in place
for the QA management of blended learning programmes to pivoting face-
to-face programmes online. Decisions about change had to be balanced
with a perspective of the colleges’ intended direction once the external
environment had changed. Were the changes going to be suitable interim
measures? Or, did they conform to the colleges’ strategy and positioning in
the longer term?

For a number of colleges, the COVID-19 pandemic was the catalyst for
implementing a strategic pivot to virtual delivery of programmes of

education and training. The governance of data was reported as an issue.
With many teaching and non-teaching activities taking place online, and
Oxid0e g00ier606 a4daxed00éie #ixed aida aada ¢c6oi1 6"
to address procedures pertaining to the electronic processing of personal

data and the retention, use and ownership of recordings.

Other priorities included the development of data protection impact
4002001210606 ald 6+éxgéiée 0ée aUdxb602a0606601(
learners. The pivot to an online environment led to reviews of how often

and by what means committee meetings were to be run. In some cases, the
membership of committees and decision-making bodies was re-evaluated

to ensure that expertise in technological and other aspects of blended

learning was taken into consideration.



Resources

Ensuring the clear demarcation of
roles and responsibilities.

Identifying which processes needed
to be scaled up and supported with
additional resources.

Investing in the hardware,
resources and infrastructure that
enabled education and training to
be conducted safely.

Matching investments and
recruitment to a strategic plan
concerning the use of virtual
technologies — clarifying the
degree to which the switch to
virtual delivery and remote work
is intended to be a long-term
commitment.

Recording all risks associated with
the data generated through remote
working and blended learning on
the college risk register.

Allocating time and resources for
engagement with data protection
0%aedd alad ieéai 400104
Ensuring that training in use of
remote work tools is adequate for
reducing the risk of data breaches.

Expanding the governance of
Oxaaééié aia ieadiéie 64
the changed conditions of the
pandemic.

College 1:
Smaller colleges may have had a smaller number of programmes to

faiaéese T4iéie é0 x®abéaxed ¢006 0ice 0%aee 00 ai
all programmes is updated or managed in the same manner in a changing
environment. Additional responsibilities and oversight that are required for|
blended learning may be managed by extending the terms of reference fo

existing committees.

There were huge changes [in QA] the year before COVID because
of my role and then all that had to take place during that year
ieadéie 0 60 Oxexicdexrixeid aid 60 didee
place, they're working well. We did initiate a quality enhancement
committee, which is a subcommittee of the academic board and
again that works well in our capacity.



CORE AREAS

Documented
Approach to

Quality

Overview of Area

A documented approach to EG 60éee Oélee 0¢ Oéee E16068AI NE+0D &adiimeaed gl
QA requires that the roles, dee+xid0NT®eid 0¢ dieided icddiéié QE fidiéaéad i
responsibilities, processes and €0p 6éael MOdaaeaeadrd Udlae a40iimeaed sedé 06eié
functions that comprise the delivering blended learning programmes had approved blended learning

colleges’ activities are described policies through QQI and had to make few changes. Colleges with some QQI
in written form. For transparency approved blended learning policies expanded on these to address the needs

and clarity, it is recommended of programmes whose face-to-face delivery had been disrupted. Where

that these policies are fully i0xe6él Ndiéaéeed aia N0dAaxrabbxed éaa 00 ae ada
available for internal and largely embedded. Those colleges with less experience of blended learning
external consultation to the cO00Ta 0640 0éaxe aéaieax €1 aé6av6io0aiaecd 6000€0:
degree that this is feasible. A 0élae 478 ®"060 060 ®ei6d06@ 66406 OFE gad 6Néeid E
documented approach to quality development of a blended learning policy needed to integrate with existing

is realised when the policies QE fioiéaéaed aid dee NOO+E84a@b Oaeaé#a 0a0éx6
in place are informed by the #00z4aii ann6oaaé E 0xe+E06€01 8¢ idizbaxeasacéie &
go0édaiae N6d+éaaxea au Al@BN toa@ddifiead digital communication channels and the increasing

the goals and situation of the od#iee 8¢ PE 4606i¢ 0éae Naidxiéa il 60 4éaiéa
provider, and are supported was communicated.

within the college as being

authoritative rules for their

management of processes.
Conducting full audit of QA
processes to determine their
applicability and suitability for
an online context, considering
potential alternatives, and what
resource demand would be
required.

Updating health and safety
f60o00adid oc aii iee+~eeid 60
novel threats of the coronavirus.
Devising a communications
strategy for QA changes to
address new potential channels
of communication, to identify

the correct stakeholders to

be communicated with and to
monitor communications to avoid
information overload.



Resources

The remote working environment shaped how validation documentation
was developed in positive ways. Tools that were adopted across the colleg
facilitated collaborative and organised approaches to drafting these

documents. A supportive team environment induced by the disruption to
d64aé1adu ¢c86710 8¢ d%aee 001 dficeiocd O6R AOOOE

D 040 6e$xrabéie 01 60660 aA06éie Géae gaeaE
made these processes so much easier for me. It was actually very
very positive because | suppose something that I've been trying
to do in my role for a number of years was really push online
collaboration for validation and to make those processes function
really well using Sharepoint, you know, using kind of streamlined
processes online. And when people couldn’t print things any more ¢
couldn’t pop in with a printed version of documents, it actually reall
helped with that process.



CORE AREAS

Programmes of
Education and
Training

Overview of Area

The quality of the development
of programmes evaluates
whether the processes involved
in designing new programmes
ensure that the programmes
are developed in line with

the National Framework of
Jgoaié#aadcéeoio
knowledgeable experts, are
compliant with professional
standards and regulatory
requirements, and are

designed to achieve learning
outcomes that are in line with
the provider strategy. The
guality of programme design
also interrogates whether the
appropriate stakeholders have
been involved in the design
process and whether the design
is suitable for the learning
environment and mode of
delivery that the college can
provide.

10

Changes in programme development and delivery were reported from
aito606 aii 6e06fdiaeidd éiaioaéié 0é00x gédé 06é.
blended learning programmes. The experience of adapting face-to-face
programmes also provided an opportunity to re-evaluate how programmes
could be organised and delivered, with many new opportunities being
Gdxibé#axa ¢c06 éTadd6ndoadeie daé"aedxeid ¢006710 d¢
learning tools.

Oxcdxé-axe €iN060

Incorporating requirements for CPD
for blended learning into policies at
the programme and organisational

level.

Expanding the role of non-teaching

004" éi Nnooeodaliae dacbdéel 0O
include educational technology

664" PU 664" aid éi¢cdoiade
learners.

Including information from learners

in the programme development

process.

Determining suitable metrics for
evaluating the success of blended
learning programmes.

Prioritising engagement with
learners and consistency as QA
measures for programme delivery.

Ensuring that learner inductions
included asynchronous content;
tracking attendance at induction;
and engaging with asynchronous
content.



Resources

College 1:

The design of programmes and the ways that MLOs can be achieved
are experiencing a fruitful evaluation across a range of stakeholders.
Experience in delivering online education has removed some of the
barriers in terms of skiIIs and perceptions that may have prevented the

N A oA s

D T4l 0€40 €06 Oilee O0¢C 0éaxe é0ex daxia#il
time we have lived through. We, because everybody had to engags
with the training, and had to really think about how they were going
to actually deliver their courses. Because we had so many courses
that were very practical in nature, and so, how could this be done
and was there any way that they could change the delivery and
change the assessment so it could be just as strong but maybe,
4é"xe0®i0d Uéaebae 60 dc#iédeeil 00T@bE4
0070 0¢c éi10ebee00 aia 604" aid i®@adiaedd
008 Oéiae Oéxmbx $éNfed 4120060007 Al
2001 Oxeaiiu Tédeit D 0€éii 0600 ea+ee

College 2:
The experience of the pandemic has been positive in terms of experience
in delivering online and blended learning, but the absence of guidelines
c00 OE 08¢ Oiiéiee i@adiéie aid 6éax aé%avcidéas
learning programmes, made this aspect of QA challenging during the
period:

There are certain programmes that blended [modes] will suit better
and there are certain programmes that online [modes] will suit
better. But then there are also some where they could work in eithe
mode. But, as | said, the big limbo piece there is that we don't have
the online guidelines yet. But it’s still impacting on how we think
about it. And then, when we are designing the programmes, we ha
to think about well, if we do this fully online rather than blended,
0éxei ge éa+ax 00 MO0 €7 4 0xadia ONeaé#
do that. So, it leads to two kinds of versions of everything. Two
versions of how programmes are developed and approved, [and]
how they are delivered. There is two versions of everything.

College 3:
The experience of blended learning demonstrated that certain programme

that were considered to be dependent on the unique elements of face-to-
face learning could be successfully delivered online:

Our draft QA in BL [blended learning] envisaged that some areas 0
learning, such as theory, would lend themselves more smoothly to
online teachlng and Iearnlng than others, such as skills. Feedback
cO0d7 00042100 aid 664" aéaiieiexcd 6660 2
looking at how our own assumptions of the limits of online teaching
and learning can be challenged. Implications for our QA: we are
careful to consider programme design in terms of a model of how
to do, rather than what can be done. In the design process, we are
more inclined to challenge our own and each other’s assumptions,
and to value this critique and challenge.



CORE AREAS

Staff Recruitment,
Management and
Development

Overview of Area

ANA 7oA s

This aspect of QA ensures Uéee 0i16ii0 600802 & 00 Axié+ae0d diiéise ®&0480¢
0640 0éee 00A" ®@TNidlecdoRicdE&EDBELO Ned6edd UDA" gaelde 0200E0xea 60 éa
college have the experience A14 0éoe 446E160U 00 x"xadé+axil adfioiéaade aia
aiad iidgiedéae bee 00606 axavibdmenti Edr colleges with limited blended learning experience, there

the obligations of their roles. It 240 4l 4aé0007Txeid0 Nxe6Eda ¢dd6 Taiu 664" 2éd garoda
evaluates the transparency and teaching in an online environment. Training in the use of tools for online
#0106 0¢ 6aexad0é0iee il Addivedyarmdmieriised and administrative support in the classroom, for

It also assesses whether there €i0bAaiaa A0 4 604" Taeidaeb gédé 0iéiio éi EY 60RA
is a systematic approach assistant (roles that also underwent changes in many colleges), were crucial
to identifying training and in managing the transition.

development needs and whether

004" abxe 00NNd00ed &1 0éxeéd

teaching, training and academic o e e e A

development. Eélgoaoele ail 46aéod o¢c 604
experience and competences to

®eTadie N66-E4x20600 006 6aexid

development needs.

Ensuring that there were spaces

where faculty could share their

®eUN®eOERidard aAE%AOI0ExO0

questions.

Updating policies at programme

and organisational level to include

requirements for CPD related to

blended learning.

Ue+éegéié 604" 4010044060
the responsibilities, skills and

reporting structures involved in

designing and delivering online

content.
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College 1:

E i@ed ¢06 100 OE 664" 414 00iaed sédé auUna

tools, design principles and pedagogies related to online learning
emerged, as the quality of programmes had come to depend on
the quality of delivery in an online environment. This knowledge
a0TNieiei00 0ée 008Eedad 14006 ®®unedbédee
collaboration and developing new skills to work well together is now a
400 a40fiead 0¢c 60604a" Ae+xidoinTaeid
Exe#iébeil 6ée +ai0e 6¢ Nedfiie g€6é U
courses. | mean, demonstrably out of that period what we’ve
seen is a growth in our ed-tech team — not the formal academics
but the scriptwriters and the teams dedicated to designing or
building online content. That's grown as a necessity as academics
aren't trained to do that necessarily. Some will have those
skills but they're not trained for it so they need help, they need
guidance, they need the project management side of that.

College 2:

Many colleges reported that the initial period of transition was
aealiaeleele (;60 ooé Qfeé geldee ooaea 06 aael’é+
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teaching style to be engaging. We had one or two lecturers who
were challenged by the technology aspect of it and our solution
for that was basically we had them come in and deliver from
4140066060670 01 060 aia 0éaxedee gad 60MNNDO
set up, to make sure recordings were happening and just to give
them that extra bit of guidance that they needed, but in the main
004" adanded 6eeaiil 00€4iiu aTd gaede #I4
and handling that side of things.

Resources




CORE AREAS

Teaching and
Learning

Overview of Area

This core area of quality ensures
that the learning environment,
teaching tools, pedagogies and
methods used across the college
are subject to evaluation and
continuous improvement. The
teaching and learning strategy
and approaches in place should
take into account the diversity of
learner needs and backgrounds.

14

In the pivot to remote learning, most of the QA policies that govern

teaching and learning in a face-to-face delivery model had to be re-

assessed to determine what changes needed to be made in order to ensure
the quality of the teaching and learning environment. Video conferencing

tools were now used to deliver online classes. The Virtual Learning
Environments (VLES) became increasingly important platforms for directing
ieadiéié DO ©ad 6xeediadiu 6eNd00xad 6640 6Naai
the college policy on using these tools was time-consuming and a shared
resource bank for providers on the use of these tools would be useful.

Prior experience with blended learning tools and prior investment in the
infrastructure that facilitated blended learning proved to be highly relevant

to how each college was able to deliver programmes during this period. It

was necessary to identify how teaching and learning could be conducted
safely in a blended learning environment, given the public health risks and
government guidance on social distancing. These restrictions evolved over
colleges was regularly reviewed. Engagement was noted as a challenging
aspect of teaching and learning. Low engagement could lead to fatigue
41076060 Oeeadaééie 664" wééaé aioo éaa 11daizoi a

Investing in audio visual

infrastructure to enhance, as much

as possible, the simultaneous delivery
of in-class and online learning guided
by a multifaceted team of IT, learning
technologists, faculty and learners.

Providing clear and prescriptive

0éeéiaeéee ¢cO00 0éae aé"xeOxib C
delivery that could be available in

each learning environment, where

multiple delivery options were

available in classrooms.

Giving clear guidance on the
transition to online or hybrid
learning, and the considerable
changes required for teaching and
learning strategies to deliver in new
modes.

Making available technical
experiential training on a small group
and one-to-one basis for faculty.



. _ Resources
Giving clear guidance to learners On | R

€0g ieddiéié diiéiae €0 a
learning in the classroom.

Focusing on supporting engagement
for learners and lecturers.

Emphasising pre-delivery planning
for a more prescriptive and
organised approach to teaching.

Providing increased opportunities
for learners to interact with each
other for learning purposes.

Introducing additional quality
checks on the VLEs.

College 1:

Moving QA into unfamiliar territory: the challenges of monitoring
engagement between learners and lecturers:

Uéoe 0666 14606 dise 0EA0 D aai 6ééii d¢
the monitoring of the standards of [online teaching]. Because

€0 6 60aé a4 acédieexe 0¢c Nddae géeaxebee g 03
lecturers’ abilities in the classroom, suddenly you'd need additional
QA to have sights of that rolling out correctly on an online platform.
And that's a resource issue to a degree: you'd need a team basical
[that] has the time to pop in and check how our reporting is going
are things going ok? Is the audio working? And so on. You don't wg
00 6eeil 01 iedbied ceeeddaal 600 #7a 0006
badly for a week. So, partly the QA of monitoring the teaching and
delivery as intended on-site is transitioning ok — those checks and
aadiaiaed a6 00€4aiu 00 7ataeea

College 2:

Engagement was lower than before, but new strategies for increasing
participation developed over time:

bi 0éxebde gd0id éa+ dxeaei a4 d4ée 4060
attendance so much because, depending on your attendance polic
people have to attend. But just because they were attending didn’t
mean they were necessarily engaging. So, one of the things we
looked at was our attendance policy and how people register for
attendance. It didn't work well as just a sign in. What we ended up
with was you had to have people signing in at the beginning and
they also had to sign out at the end. And then, they had to engage
somewhere in the middle. And that all developed over time and it
gab 4eédéi & 6xadlbéoi 00 0Déae caad o¢ #i4
xicdeéie drdadddee U000 1100 O0éaxe adleodad
not be in a situation where it is kind of quiet around them.



CORE AREAS

Assessment of
Learners

Overview of Area

QA for assessments evaluates the Most programmes were designed with in-person assessments. As a result

provider's measures to ensure 0¢c Oéee Né+00 Oiiéiae Oéee ¢O00TA0 0¢c 46002 6071ei00
the integrity of its assessment instances. In terms of QA of assessments, as well as evaluating whether the
processes. It evaluates the ieedoiéie 00080170 geebae 10 0006066016 aaoood o

assessments, the processesused ¢86714a0 @6aiédl é1 4002 001ei10 600602 a & #HieZ
to manage the assessment, and would be involved in completing and uploading a learner’'s assessment

the treatment of documentation piece and anticipating and addressing potential issues in advance of
involved in assessment. A strong  communicating the design to students. Online proctoring services for
framework for assessments exams were used in a number of colleges, but it was reported that these
will present a rationale for how did not work as well as expected, and some guidance on the successful
the assessment is matched to implementation of proctoring software would be desirable for the sector.

the learning outcomes of the duci _ _ hallendi gitional
programme, how it supports Introducing measures to ensuAreAlqtgg,nty was challenging. Additiona

the learning and teaching in

the programme, and how it
supports the development of the
learner. Assessment design and
procedures should be reviewed
regularly for their suitability

to the requirements of the
programme and the situation

queries. Placements were disrupted and determining how to provide an
alternative arrangement that would meet the needs of the programme
proved to be labour-intensive. Even colleges with a strong background

in blended learning reported having to adapt in this period. Group work
assessment and oral examinations, traditionally conducted in person, were
typical of the types of assessment that required revision.

of the Iearngrs: opportunities Providing a chat function on the VLE
to gather this feedback should =~~~ = {1 11 ) to allow for real-time support during
dee éaxibé#ea aia Nodax00e0 ¢80 online exams, manned by the Exams
translating this feedback into team and with support from other
changes should be documented. departments.

Maintaining open communication
with accrediting bodies to ensure
that in-person assessments were
adapted appropriately for the online
and blended environment.

Providing considerably more explicit,
prescriptive assessment instruction
and guidelines for students.

Temporarily adopting “no undue
disadvantage” provision guided by
comparison of marking over years.

Providing revised instructions and
guidance for external examiners and
markers.

16



Reviewing assessment policies, |
including the placement policy and
group work policy.

Educating students in relation to
academic integrity in an online
context.

College 1:

[6ée 2"000 040 éi+-di+aed €7 ®i600é7Té 0064aiédu
college had experience of delivering open-book online exams and then
closed-book proctored online exams in partnership with an external
company.

Going to online exams was, | think, our biggest challenge because
we had already got very used to all sorts of means of assessing
learners through formative and summative assignment. And
faooéaoiadiu éi 0éee dieided 4000020 g
approaches to assessment, to try and keep it authentic and to add
elements of choice, etc. However, we were not used to online exa
414 00 0640 gad a4 é0exe aéaiicied DI 0éa
them in June in 2020 instead of May, that was the one part of the
timetable that we did push, and that was to give us time to set
them up. We devised our own way of doing it, our own invigilation
through Zoom. It was very elaborate. It was logistically hard going.
We used Moodle and that was you know where the exam papers
were revealed at the time the exam started. But before, even befors
the realities of all that, we, after much discussion, decided to go
a0pi Oéae OfNael eUal 6000 é1 606106 d¢ ca&
a long time to get assimilated into this and they could see how we
were supporting it. We were surprised and pleased that it wasn't a
stressful as it might have been.

College 2:

Moving to an online assessment model was an opportunity to review how
assessments supported the programme objectives. Certain aspects of
400200712100 grbOe 100 A6%Aa0OI0 00 aaand 6é

| sat with each programme director and we went down through
®aaé 10ddie 01 ®aaé nddeodaiiee €0 00060
module learning outcomes and we had a look to see where we mig
be over-assessing, where we might be doubling up. And so, there
were adjustments. Now it was not easy, but it was productive to go
through the continuous assessments and to adjust them to meet
MLOs.



CORE AREAS

Supports for
Learners

Overview of Area

Learner supports are the services  The changed environment was an opportunity to deliver new learner

and resources available to supports or change support services that had typically been delivered in
learners that are managed by the  person to best function in an online environment. A number of support
provider, including library and services, such as counselling, library services and learner academic support
information services, technical had operated with a blended model in some colleges, and this enabled a

support, administrative supports, pivot to a fully online delivery model. The move online also enhanced the

personal development resources  opportunity to gather feedback on learner support and to communicate

and pastoral supports. QA more immediately with learners. Furthermore, it made it easier to include

evaluates whether the existing learners in any review of learner support.
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whether the provider opts for

measures to identify how existing

supports can be improved and

to identify what additional

supports may be needed. Quality

in this area investigates whether

learners are aware of the supports

available to them and whether Convening a dedicated Personal

these are accessible. Mitigating Circumstances (PMC)
Committee, with regular meetings
and reviews, to review any PMCs
arising out of the pandemic
or consequent lockdowns and
restrictions, to ensure consistency
in extensions and deferrals across
programmes and a quick response
time for each case.

Using of online platforms to bring in
guest speakers and presenters, who
otherwise would not have been able
to support learners in person, from
industry representatives and career
coaches to personal counsellors.

Increasing the technical and
administrative online support
available to learners.

Utilising the higher usage of online
support as an opportunity to gather
feedback on learner support.

Including student representatives
in the review of student support
policies and procedures.
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Resources

College 1:

It was acknowledged from the start that the move to online learning
delivery would be a disruption to students. Therefore, in order not to
disadvantage students, communicating changes and providing support ha
to be developed in a comprehensive manner. The volume of engagement
with student supports was very high. Potentially, there is some room for
improvement by expanding the communication strategy to include social
media channels:

D0 gad +edl 104é 87 666 16140 ¢c661 60éae O
this was likely to be for learners, and there was much discussion
of how we could mitigate against the stresses of that. And | think
what | could bring to that was good training for the learners in what
we were doing and good communications to them: timely, regular,
but pared down, pithy communication, not just wordage. We'd be
talking with the student representatives on a regular basis. And
then the learners can write to us directly on our email and they do.
However, | think we probably could explore where the students are
at more. Maybe by way of social media and WhatsApps and SMS
messaging. But I'd say we’re not there yet because, and it's for goo
reason, because there are concerns about data protection with
WhatsApp, for instance.

College 2:

The disruption to face-to-face delivery led to the development of new
0%aeed aida 0ed+64xe06 66 60MROGO 6000a=xeidd U
investment in this area was necessary to ensure that adequate support w4
provided to learners during the programme:

Where our student support grew mostly over that time was, we
Oeaiédxed 6640 0éxbO® A0 a Teeead ¢d806 a q
most other colleges and providers would have had that in place,
but most other providers would be face-to-face providers. So, they
would have people on campus or whatever. But, for us, it was the
#6000 0élae 0640 gee MGG &4 000aax@i10 0OARDAO(
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the role were. But even on top of that, we found that we didn’'t have
the actual counselling expertise within the college. Or certainly we
couldn’t claim to have, | mean we had people who had experience
that but that was not their professional role within the college. So,
we also engaged a clinical partner for student support.



CORE AREAS

Information and
Data Management

Overview of Area

QA of management of data
reviews whether the provider
collects information and data
that support its mission, whether
the processes for collecting

data are reliable, transparent
and compliant, and whether the
information that is collected

is well organised and used to
improve processes. The provider
should be aware of what types
of outputs and data it produces
as part of its activities, and who
has ownership and responsibility
for the management of these.
Data about learners is typically
collected in the form of personal
data, awards, learning activity
and attendance records, and
interactions with support
services. The management of
this information can be done

The pivot online brought a deluge of additional digital content that

needed to be managed in an appropriate way. From learner feedback

to classroom recordings to online assessments, these new forms of

data posed considerable challenges. It was reported that there was a

gap in information from QQI and regulators on the best approaches

to data collection in the online learning environment. In particular, a
comprehensive list of all QA indicators, KPIs and data types that could be
required for reporting purposes would be a helpful resource for the sector
and would improve the capacity of colleges for self-evaluation and ongoing
monitoring.

Digitising paper records.

Reviewing policies on data retention

to accommodate the new types of

digital data being collected by the

colleges.

Uoaéiéie 664" di 0éae 0xadoe
of data and data communications, for
example on using VPNSs.

Introducing additional privacy

geii €1 4 pal 0640 é&daxibé#aed 0éad policies and informed consent

processes are working well and
when interventions are required.

QA should aim for the continuous

improvement of the handling of
such information.
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procedures to cover the additional
data being collected.



College 1:

The busyness of the pandemic period meant that expanding on capacities

for capturing and using learner analytics for quality purposes was

prioritised less than it might have been at other times.
Eid 4éaéi &0 6 xbééaaiinc 60eaiu geeii 1a
you've got to work out what exactly, your approach is going to be
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of the pandemic is too many of the key players in that space are so
very busy with just keeping everything on the road that we haven't
really got a handle on how we will make best use of the learner
analytics. We do already on the quality side: we have been using
them for module review and programmatic review and it's been
really positive and useful, but in terms more of, we have a wonderf
dashboard. But, as yet, we have not been able to really roll out
0éx 00 O0¢c 6éad aaoéaoada ¢o6 66a" 00 a
successful learning environment for the learners. | guess it was ong
project too many in a very very busy time.

College 2:
The data that would be captured if the teaching session was recorded cou
iddeidéaiil de 6¢ 4 faeb60diai aia n6é+-adae 1ad
be outlined around how module material could be accessed or shared.

We originally planned to record Zoom lectures/workshops and
make them available. We went as far as doing all the peripheral
QA that goes around that and having consent forms; and having
Neediice 6€ei 0" O 0640 éanfnaeiéie Pbee 04i
if somebody requested that something they said or a discussion
0640 éanfieioed gad 6xi1d+-2ad ¢c667 6éae O
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to their own situations, and their own experience. So, a lot of those
conversations just could not be put up. So, the amount that you
would have to edit and what we would lose, we actually came to thg
conclusion in the end, that we weren't going to do it.



CORE AREAS

Public
Information and
Communication

Overview of Area

Providers face statutory
requirements regarding the
information they must provide

to the public. Additionally,
guidance on what information
needs to be made available is
outlined in recommendations
from external bodies such as
QQI. This aspect of QA reviews
the performance of the provider
in meeting these requirements
and recommendations. As part
of their legal requirements,
providers must supply
information that includes details
of their provision of programmes
of education and training:
whether these lead to an award,
whether the award is accredited,
the procedures for enrolment and
progression, and the name of the
awarding body.
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The reduction of in-person communications led to an increased

use of virtual communications. The main mechanism used was the

college website, which included updates to policies on privacy and the

Uéae £"0006 60 aid06@ 444060
information about college programmes was challenging in the constantly
changing environment. Some communications were sent directly to

relevant stakeholders by email. Virtual meetings were also utilised with
external examiners or accreditors to communicate updates to strategies for
teaching and assessment. It was noted that QQI COVID-19 Updates proved

to be useful in developing these communications.
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Developing central portals on college
websites for one-stop shops on QA.

Making available on college websites
contingency plans submitted to QQI.

Reviewing for accuracy, on a regular
basis, public information about
changes to programmes of education
and training, and assessment and
supports.



College 1:

The pandemic appears to have been an opportunity to open up the
communication of QA. The more collaborative atmosphere of a crisis, plu
the increased reliance on QA for guidance while the environment changed
NOOO6EAIU ieed 6O AT éia0eaded ®i¢adéd au OH
The period also appears to have driven a requirement for QA guidelines o
online communication.

| think actually communication kind of improved a lot because
people just literally just needed the moral support more than they
would have felt they needed it previously. | think that kind of, the
isolation of being home on our own or whatever might have maybe
prompted a greater collaborative culture. We always wanted it

that way, we were always trying to do policy consultation that

way, but | think it actually probably did create a bit more openness
40 geeii D 00fiN006e 0éaxbe gabd & ceg Teeo
totally new documents. One was we created guidelines for online
communication, which was just again, we should have had it all
along, but this prompted but this made us do it. Just for generally
how to conduct yourself in the online environment you know for
increased online communication.

College 2:
Communications and making sure QA checks and updates to policies
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challenges of the period.

Uéae 0601 0¢ éico6Tacéedi d+a6idad gad o4
to determine which group needed the correct information, and
trying to pass each bit of information to the correct group, became
the big kind of QA challenge: trying not to make learners who don't
have exams panic about the exam contingencies you are putting i
fiifade feedifiice séd ade adéie Nvaadceéeaaio
0éad euaadiu Teedid aid ¥odidedéie éc¢ 066
the course; and then for people who just have an assignment or w
are just totally anxious. Because we are trying to channel correct
comms to the correct group but there is no single space to do that
because traditionally you could have just literally gone into the
classroom.



CORE AREAS

Other Parties
involved in
Education and
Training

Overview of Area

This aspect of QA reviews the
management of college activities
that are delivered in partnership
with external agencies or bodies.
There must be provision within
the colleges’ QA frameworks

for the activities that involve
such partnerships. QA of this
core area reviews whether the
arrangements that the provider
has made with other parties

are fully documented, within

the scope of the existing QA,
and whether the aspects of this
Oxiadéoitoéén a0e 60%
monitored to ensure the quality
of the programmes in which they
are a component.

24

External examiners and accreditors were contacted and consulted about
various changes to QA processes and professional accreditation bodies
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assessments. Some colleges whose programmes involved collaboration

with external providers saw further development of the use of centralised
online platforms, so that the management of these elements were further
integrated with other quality processes. While some placements were
successfully completed in an online environment, others could not be
facilitated in this way.

This aspect of QA reviews the management of college activities that are

delivered in partnership with external agencies or bodies. There must be

provision within the colleges’ QA frameworks for the activities that involve

such partnerships. QA of this core area reviews whether the arrangements
é\%‘gwleaqrgvider has made with other parties are fully documented, within

the scope of the existing QA, and whether the aspects of this relationship
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they are a component.

Conducting a gap analysis

of resources and process for
online learning for international
collaborators.

Having regular communication
with the Department of Further and
Higher Education and a number of
public health bodies regarding safe
working practices.

Revising the guidelines regarding the
supervision of placements.



Case Studies

HAQEF (The HECA Quality Enhancement Forur@uality Assurance in HECA Colleges During the COVID-19 Pandemic



CORE AREAS

Self-evaluation,
Monitoring and
Review

Overview of Area

The processes for reviewing the
quality of the activities of the
provider are themselves subject
to review. This responsibility is

to consider the QA framework,
processes, roles and procedures
that support and underpin the
teaching, learning, research,
services and administration of the
college. A formal evaluation may
be conducted at regular intervals,
but the actions that comprise the
continuous attention to process
improvement and monitoring

of QA activities are also within
the scope of this core area. A
review of the QA framework,
whether internal or external, will
identify which aspects of this

are functioning well and which
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an opportunity for the college
to make changes to improve the
functioning of the QA system.
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Some colleges were well prepared for the changes to delivery and saw few
T046#4a066010 00 6éeeéd PGE ¢coalaesdol O06éax0606 ¢o
to larger changes. While some reviewed the QA manual in full, internally,
others conducted a full audit and review of the QA in place, in order to
progress an extension to the scope of provision to facilitate blended

learning.

Adopting a risk register to track what
processes needed to be re-evaluated.

Updating committee memberships
to ensure that there was a
representation of relevant expertise
in blended learning.

Having a coordination team that
included QA team, IT, programme
leads and registrar to guide plans for
training and support.

Using templates for internal audits
on each area of QA.



Resources

College 1:

The period resulted in a growth of the college overall and this necessitateq
changes to the governance of QA.

The QA, the internal monitoring hasn't changed since I've joined b
the QA procedures and policies actually need to be revised in light
of some organisational changes: not necessarily procedures, but
there [have] been role changes. And we are adapting how, becauss
the college is growing, we're having to decentralise some of the
roles. It's not that our QA manual is wrong, but it probably isn't
precise enough in identifying the roles and responsibilities; it's in a
change process at the moment.

College 2:

I'd say the baseline QA checks we would have done remained in
place. We would have kept those as the baseline. What we would
have seen, though, was a new suite of QA checks that would have
needed to be introduced for the new context of these things —
things like the evaluation of exam papers was more thoroughly
introduced than it would have been in advance. And then the kind
of extensive outcome analysis of learners and things were done at
a much greater depth than we would have done in previous years:
taking the existing processes and ramping them up in key areas,
where we could see that they were going to be needed.
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